
Promoting Understanding 34  

Class Time Needed: 40 minutes 

Materials  

� Newsprint or butcher paper  
� Markers  
� Sticky notes  

Objectives  

� Students will understand the difference between categories and stereotypes.  
� Students will identify ways to respond to the stereotypes they hear.  

Introduction 
In Teaching About Cultural Awareness, Gary Smith and George Otero point out an important difference between 
categorizing and stereotyping. 

Because of the amount of information we have to assimilate, categorizing is necessary. It is a way to reduce and simplify an 
otherwise impossibly complex world. Stereotypes . . . go beyond the functionality of thinking in categories. They are beliefs 
about people in categories that lessen the chances of interaction and diminish the potential for recognizing and accepting 
differences.35 

This activity is designed to help students understand the negative consequences of stereotyping. Follow-up activities 
provide opportunities to work together to find ways to confront stereotypes. 

Procedure  

1. Post several sections of newsprint or butcher paper around the classroom. List one category at the top of each 
sheet of paper. Some possible categories are listed below, but feel free to adapt this list to make it relevant to 
your students. 

2. Present or review the terms "category" and "stereotype." Point out that categories help us organize the 
information we have about people, places, and things. For example, it makes sense to describe someone whose 
ancestors lived in North America well before 1492 as a Native American. But if we assume that person has 
certain characteristics because he or she belongs to that category, then we are stereotyping. Stereotypes ignore 

Girls  
 
Boys 
 
Athletes 
 
Honor Roll Students 
 
Cheerleaders 
 
Blacks/African Americans 
 
Whites/European Americans 
 
Hispanics/Latinos

Asians 
 
Gays/Lesbians 
 
Native Americans 
 
Biracial/Multiracial 
 
Disabled 
 
Various Religious Groups 
 
Elderly 
 
Young
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individual differences and assume that all of the people in a given category are alike.  
3. Have students look at the posted categories and, using sticky notes, write down stereotypes they have heard about 

these groups of people. Then have students place the notes under the appropriate categories.  
4. After everyone has finished, give students the opportunity to look at the stereotypes posted under each category. 

Then move to the debriefing session.  

Debriefing 
Use the following questions to guide student discussion about stereotypes. 

1. Were any stereotypes posted about groups or categories that you belong to? How did it feel to see them "in 
print"?  

2. Where do these stereotypes come from? How are they perpetuated?  
3. Were positive as well as negative stereotypes posted? Why should positive stereotypes be avoided?  
4. What did you learn from this activity? Is there any group that is free of stereotypes?  
5. What if there were no stereotypes? Do you think people would behave differently toward one another?  
6. Suppose your best friend believes that all the stereotypes about a certain group are true. How would you deal 

with that situation? What are some things we can do to avoid perpetuating stereotypes?  

Extending the Ideas  

� Make a list on a flip chart of categories that students in the room fall into, such as African American, Hispanic, 
Chinese American, band members, honor roll students, cheerleaders. (Be sure that each category will apply to at 
least two students.) As you go through the list, have the students identify each group to which he or she belongs. 
Point out that even though each person belongs to many groups, for the purposes of this exercise, students will 
focus on one group. Then divide the class into several small groups, e.g, a group of Baptists, a group of Chinese 
Americans. In each group, have students list stereotypes that are commonly applied to the group and facts that 
dispel the stereotypes. Then have each group present its list to the entire class.  

� After all groups have presented their lists, ask the class to brainstorm what they could do to help reduce these 
stereotypes. For examples, refer to the activity "Fighting Words with Words." For practice, individuals can role-
play what they would say or do if they experienced being stereotyped or hearing someone stereotype others. 
Emphasize the use of nonaccusatory language when confronting stereotypes.  

� Work with your students to make a list of current popular movies or songs. Discuss the plots or lyrics. Ask the 
students to work independently to examine these for stereotypes. After a few minutes have them bring their 
findings to a cooperative group, discuss these, and rank the list for the number of stereotypes depicted. Compare 
all the groups' rankings and come up with a class consensus. Then pose the question: "Based on these findings, 
what further action can we take to reduce the use of stereotypes?" This could develop into a service-learning 
project. See the Service-Learning Rubric printed in the introduction to this guide. 
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Fighting Words With Words 

We can do many things to act against stereotypes. One easy thing we can do is to change the way we talk about other 
people, particularly when we don't know them very well. In our everyday discussions with friends and classmates, we 
can use words and phrases that give a balanced view of others. Sentences that give another point of view are called 
"balancing statements." 

Directions: Below are some examples of stereotypes and balancing statements. Can you identify the sweeping 
generalizations that are behind the stereotypes? 

1. Think about or share opposite examples when someone makes a sweeping generalization. 

They say: Sri Lankans have long, straight hair. 

You say: Two of my Sri Lankan friends have short hair that's permed. 

Generalization: 

2. Give specific rather than general information about people. 

My new friend from Jamaica enjoys rock music and country music, not just reggae. He is interested in playing 
in the orchestra, but he also wants to try out for the volleyball team. 

Generalization: 

3. Point out the good or positive things about others. 

When I was a Volunteer, most people in Nepal went out of their way to help strangers. 

Generalization: 

4. Share cultural information. 

George isn't eating the sausages because his family practices Islam. Did you know that people who practice 
Islam usually don't eat pork? 

Generalization: 

5. Actively question (even just to yourself) the reliability of the source of information. 

I wonder if John really knows what the Honduran people are like. He was there for only a few days. Maybe he 
or someone he knows just had a bad experience. 

Generalization: 

6. Politely disagree. 

Really, I just don't agree with you that girls don't do as well as boys in math. That hasn't been true in our class. 

Generalization: 

7. Point out that what may be true for some is not necessarily true for all. 
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I know a lot of people in Senegal are farmers, but they don't all live in the country, nor do they all become 
farmers. In fact, many work in the cities or go to the university and study for advanced degrees. 

Generalization: 

8. Wait before making a judgment. 

Think to yourself: That girl seems really stuck-up to me, but I'd better wait to form an opinion about her. Maybe 
she just doesn't speak English very well yet. Or maybe she's shy. 

Generalization: 
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Looking At Ourselves and Others: Introduction 

Contents 
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The Peace Corps 

The Peace Corps was established when President John F. Kennedy issued an Executive Order on March 1, 1961. 
Since that time, thousands of Volunteers have dedicated two years of their lives in another culture to increase 
international understanding and to transfer valuable skills to the people of the country they are serving. 

The Peace Corps, seeking to promote world peace and friendship, has three goals: 

1. To help the peoples of interested countries and areas in meeting their needs for trained men and women;  
2. To help promote a better understanding of the American people on the part of the peoples served;  
3. To help promote a better understanding of other peoples on the part of the American people.  

Since the first group arrived in Ghana in 1961, Peace Corps Volunteers have served in more than 130 countries. 
Although programs vary from country to country based on the host nation's needs and requests, Volunteers 
traditionally offer skills in the areas of education, agriculture, small business development, community 
development, the environment, and health. Before placement at their sites, Volunteers receive intensive training 
in the language and culture of their host countries, as well as in specific technical skills. Cross-cultural training, 
which includes the study of the history, customs, and values of the host country, prepares Volunteers to become 
part of a local community for the duration of their two years of service. 

By living and working within their local communities, Peace Corps Volunteers not only learn about the people 
of their host countries but also offer citizens around the world a chance to learn about Americans.  

go to top 

Goals of World Wise Schools 

The World Wise Schools Program contributes to the Third Goal of the Peace Corps: to help promote a better 
understanding of other peoples on the part of the American people. World Wise Schools promotes this goal by 
creating opportunities for third through twelfth grade students to learn from the experience of currently serving 
and Returned Volunteers. The program promotes geographical and cross-cultural awareness while developing 
the spirit of volunteerism. Today, thousands of students from all 50 states participate in a correspondence 
program that matches currently serving Peace Corps Volunteers to classes in the United States. Students also 
benefit from Peace Corps Volunteer experiences as teachers use the World Wise Schools videos, study guides, 
Web site, and other educational resources that reflect Volunteer experiences to bring the countries and cultures 
of the world into U.S. classrooms. 

When Peace Corps Volunteers return from overseas, they bring intimate knowledge of other peoples and 
cultures. They understand that the ability of the United States to function in the world community depends on its 
understanding of other cultures. They know that global interdependence is a reality, not just a catchword. When 
Volunteers share their experiences with World Wise classes, the Volunteers help others to fashion a world view 

Page 1 of 5Peace Corps | World Wise Schools | Educators | Lesson Plans and Curriculum

9/3/2006http://web.archive.org/web/20050205001625/www.peacecorps.gov/wws/guides/looking/intro.html



based on firsthand knowledge and grass-roots experience. As Bill Moyers, a prominent journalist and former 
deputy director of the Peace Corps, pointed out in a 1988 speech, "We have guides--[thousands of] Volunteers 
who have advanced the trip."1 

To become a part of the World Wise Schools global learning community, please complete the enrollment form 
found at the back of this book. If you would like more information about the program, you may visit our Web 
site at http://web.archive.org/web/20050205001625/http://www.peacecorps.gov/ or call us for more information 
at (800) 424-8580, extension 2283.  

go to top 

Goals of Looking at Ourselves and Others 

During Peace Corps service, Volunteers look closely at the assumptions and values that shape their perspectives 
as Americans. They learn about themselves as individuals and as representatives of a multifaceted American 
culture. Similarly, the activities contained in Looking at Ourselves and Others will challenge World Wise 
students to become more conscious of the values they share with their families, friends, and communities. The 
materials also provide students with analytical tools that help combat stereotypical thinking and enhance cross-
cultural communication. 

As your students learn about other countries and cultures, they--like Peace Corps Volunteers--will begin to 
recognize that individuals and groups hold diverse views of the world. They will realize this diversity often 
stems from the unique systems of values, beliefs, experiences, and knowledge that link people within cultural 
groups. In "Neighbors"3, Returned Volunteer Orin Hargraves illustrates the profound effect of looking at others 
from a new perspective. The activities in this guide are designed to help students develop the habit of viewing 
people and places from multiple points of view. 

Looking at Ourselves and Others, a revision of an earlier World Wise Schools publication of the same title, 
introduces students to the concepts of perspective, culture, and cross-cultural relations. Specifically, the readings 
and activities in this guide are designed to help students: 

1. Recognize and appreciate differences in perception among individuals and cultures;  
2. Define culture and recognize its role in developing perceptions of ourselves and others;  
3. Challenge assumptions, promote cross-cultural awareness, and provide opportunities to practice the 

behaviors that make cross-cultural communication possible.  

Learning from the experience of Peace Corps Volunteers 

The personal experiences of Peace Corps Volunteers are included in the introduction to each section of this 
guide to help teachers prepare for the lessons that follow. But these also have value as educational resources for 
students. They could be used to supplement reading materials, to illustrate the use of various writing techniques, 
to spark interest in volunteerism, and to learn more about other cultures and the Peace Corps.  

go to top 

How to Use Looking at Ourselves and Others 

Arranged by topic, the guide includes teacher background information, activity outlines, and student worksheets. 
Many activities are similar to those used to help prepare Peace Corps Volunteers for their cross-cultural 
experiences. 

The activities for each topic are further divided according to three suggested groupings: grades 3-5, 6-9, and 10-
12. Teachers are encouraged to review all the activities and to select or adapt the materials that are most 
appropriate for their students. Each activity outline has at least six parts: an estimate of class time needed, 
materials, a statement of objectives, step-by-step procedures, debriefing exercises, and suggestions for extending 
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the activity.  

Promoting Community 

Many of these activities ask students to examine personal points of view and share opinions on a range of social 
issues with their peers. Therefore, it is essential that each activity is introduced within a classroom that tolerates 
diverse opinions, enhances self-esteem, and supports cooperation. In other words, the work and the spirit of the 
class is about building community as well as building knowledge. 

The Peace Corps model of service acknowledges that building communities in which diverse points of view 
contribute to achieving common goals takes time and trust. What can schools do to begin this process? Alfie 
Kohn, educator and author, suggests that school communities can be forged by ". . . providing for numerous 
classwide and schoolwide activities in which students work together toward a common end; and weaving the 
goal of community through academic instruction."2 

Below are some questions that Kohn proposes teachers may want to consider as they work with their students to 
explore new ways of thinking about themselves and the world.  

1. Are students aware that the adults in their school respect and care about them as individuals? What would 
a visitor to the school see and hear that exhibits genuine respect and caring for each student? Are student 
views and opinions considered as a matter of course?  

2. Do the students know each other well enough to truly care about one another? Are they aware of the 
diverse perspectives represented in the class? Are students taught alternatives to name-calling and put-
downs? How can class activities be reconstructed to allow students to develop collegial relationships with 
each of their classmates?  

3. Are there opportunities for the entire class or school to work together? Do the students truly have a say in 
how such projects will be carried out? Are all students invested in the projects' success?  

4. Are community-building activities used to support academic learning? Do students have opportunities to 
learn from each other? Does the academic curriculum point to cooperation and community as concepts 
that have meaning across disciplines?  

Promoting community is a challenging task. But if students are to develop global relationships, they must also 
nurture local relationships. One way to teach them how is to model behavior that supports differences and builds 
communities.  

The Importance of Debriefing 

Coming to closure is as important as providing a strong beginning. Students need the opportunity to reflect on 
the meaning of an activity, and teachers need to make sure that students have not misinterpreted new knowledge. 
Sivasailam Thiagarajan, a designer of cross-cultural simulation games, structures the debriefings that follow his 
intense games around six phases. His suggestions for games are applicable to any class activity. Many of the 
debriefing questions that appear in this guide are modeled on these phases.4 

Phase 1. How do you feel? The purpose of this phase is to give students an opportunity to let off steam and be 
more objective as the debriefing continues. 

Phase 2. What happened? The purpose of this phase is to collect data about what happened during the activity. 
Students are encouraged to compare and contrast their recollections and to recognize patterns of individual and 
group behavior. 

Phase 3. What did you learn? The purpose of this phase is to encourage students to construct some general 
principles or hypotheses based on their experiences. 

Page 3 of 5Peace Corps | World Wise Schools | Educators | Lesson Plans and Curriculum

9/3/2006http://web.archive.org/web/20050205001625/www.peacecorps.gov/wws/guides/looking/intro.html



Phase 4. How does this relate to the real world? The purpose of this phase is to encourage a discussion of how 
the principles identified in Phase 3 can be applied to real life situations. 

Phase 5. What if? The purpose of this phase is to encourage students to speculate what would happen if the 
activity were conducted in a different context or with another set of instructions. 

Phase 6. What next? The purpose of this phase is to facilitate action. Students are encouraged to use their 
insights to come up with specific ways to use new information or behaviors. 

These six debriefing topics can be addressed in a number of ways. The teacher can lead class discussions, or 
students can lead large or small groups in exploring the topics. Students can respond to individual questions on 
index cards and share selected responses during a large-group discussion. Panel discussions or role-playing can 
help students identify real-world applications of what they learn. If class time runs short, students can respond to 
a questionnaire as homework or the teacher can schedule an in-class debriefing for the next class meeting.  

Extending the Ideas 

The activities in this book lend themselves to further development. Each suggested activity is followed by ideas 
for extending the concepts presented in the lesson through additional research or expanded projects. For 
example, service-learning projects can help students become actively involved in cross-cultural activities in their 
schools and communities. A "Service-Learning Rubric"5 is reprinted here to help you reflect on what constitutes 
a quality service-learning project. 

The activities contained in Looking at Ourselves and Others are designed to challenge assumptions, promote 
cross-cultural awareness, and provide opportunities to practice the behaviors that make cross-cultural 
communication possible. Presented in a supportive context with opportunities for reflection and application, 
these and other World Wise Schools materials can help students join Peace Corps' exciting and essential 
mission--right in their own classrooms. We invite you to be creative in designing lessons built around them, and 
to share your lessons with us at: 

Peace Corps 
World Wise Schools 

Washington, D.C. 20526 
(800) 424-8580, extension 2283 

wwsinfo@peacecorps.gov 
http://www.peacecorps.gov 

This guide contains materials written by Peace Corps Volunteers and others to represent their individual views. 
These views are not official opinions of the United States Government or of the Peace Corps. Please note that a 
video tape does not accompany this study guide. 

go to top  

Service-Learning Rubric 

Service-learning is integrating the regular classroom curriculum with a problem or issue to meet a community or 
school-based need. It is the method by which young people learn and develop through active participation in 
thoughtfully organized service projects. Dr. Mary J. Selke, UNI, devised the following rubric framework for 
determining what projects accomplish. 

Strong Impact Good Impact Some Impact Minimal Impact

Determined by 
current research 
conducted or 

Determined by past 
research discovered Determined by 

Community needs 
secondary to what a 

Page 4 of 5Peace Corps | World Wise Schools | Educators | Lesson Plans and Curriculum

9/3/2006http://web.archive.org/web/20050205001625/www.peacecorps.gov/wws/guides/looking/intro.html



1. Meet actual 
community needs

discovered by 
students with teacher 
assistance where 
appropriate

by students with 
teacher assistance 
where appropriate

making a guess at 
what community 
needs may be

project teacher wants 
to do; project 
considers only 
student needs

2. Are coordinated in 
collaboration with 
community

Active, direct 
collaboration with 
community by the 
teacher and/or 
student

Community 
members act as 
consultants in the 
project development

Community 
members are 
informed of the 
project directly

Community 
members are 
coincidentally 
informed or not 
knowledgeable at all

3. Are integrated into 
academic curriculum

Service-learning as 
instructional strategy 
with content/service 
components 
integrated

Service-learning as a 
teaching technique 
with content/service 
components 
concurrent

Service-learning part 
of curriculum but 
sketchy connections, 
with emphasis on 
service

Service-learning 
supplemental to 
curriculum, in 
essence just a service 
project or good deed

4. Facilitate active 
student reflection

Students think, share, 
produce reflective 
products individually 
and as group 
members

Students think, share, 
produce group 
reflection only

Students share with 
no individual 
reflective projects

Ran out of time for a 
true reflection; just 
provided a summary 
of events

5. Use new academic 
skill/knowledge in 
real world settings

All students have 
direct application of 
new skill or 
knowledge in 
community service

All students have 
some active 
application of new 
skill or knowledge

Some students more 
involved than others 
or little community 
service involvement

Skill knowledge used 
mostly in the 
classroom; no active 
community service 
experience

6. Help develop 
sense of caring for 
and about others

Reflections show 
affective growth 
regarding self in 
community and the 
importance of 
service

Reflections show 
generic growth 
regarding the 
importance of 
community service

Reflections restricted 
to pros and cons of 
particular service 
project regarding the 
community

Reflections limited 
to self-centered pros 
and cons of the 
service project

7. Improve quality of 
life for person(s) 
served

Facilitate change or 
insight; help alleviate 
a suffering; solve a 
problem; meet a 
need or address an 
issue

Changes enhance an 
already good 
community situation

Changes mainly 
decorative, but new 
and unique benefits 
realized in 
community

Changes mainly 
decorative, but 
limited community 
benefit, or are not 
new and unique
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